
Proceedings of the International Conference on Social and Islamic Studies 2021 

ISSN 2809-6339 

 

1003 | S I S - 2 0 2 1  

 

MEASURING SERVICE-LEARNING PROGRAMS BY 

UNIVERSITIES ON BOARDING SCHOOLS 

Jamilah1 
Eka Damayanti2 

Safei3 

 

1,2,3Universitas Islam Negeri Alauddin Makassar 
 
 

e-mail: jamilah@uin-alauddin.ac.id 
 

ABSTRACT 

Islamic boarding schools or pesantren have to adapt to face the various problems that 

arise in the global era. Each has many resources that have the potential to be developed. 

The role of universities around the pesantren area can promote the pesantren as a qualified 

institution and provide quality human resources. Service-learning activities are one type of 

creative work that universities can do that engages with the community. This literature 

study article measures the position of service-learning programs at Islamic boarding 

schools conducted by universities. The result shows that performing service-learning 

activities involves several stages. The stages are planning as part of pre-implementation, 

implementation of service-learning activities and reflection as the implementation stage, 

and assessment, recognition, and celebration as part of the post-implementation stage. The 

position of the service-learning program in Islamic boarding schools carried out by 

universities is feasible because service-learning can comprehensively solve problems in the 

pesantren environment. 
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1) INTRODUCTION 
Islamic boarding schools are places where students can engage in service-learning activities. As is 
well known, Islamic boarding schools have main elements, namely kiai, santri, mosques, huts, and 
books (Dhofier, 1994 in Das & Halik, 2019; Yahya, 2015). The main elements possessed by 
pesantren are potentials that can be developed by adjusting to the demands of the times (Al-Farisi, 
2018). 

To keep pace with global changes, Islamic boarding schools must have progressive 
breakthroughs, in addition to solid and professional teamwork, an effective management system, 
and reliable cadres of fillers and future movers who are prepared as early as possible (Edwar & 
Candra, 2020). According to Muin (in Ja'far, 2018), pesantren can develop two potentials; 
education and society. Those with kiai are open-minded and adaptable to rapid changes. Therefore, 
there is a need for innovation in the traditional system as a characteristic of pesantren. As stated 
by Fatmawati (2015), the presence of pesantren as part of the development of civilization is a 
solution to various problems in society. Opening schools, courses, and skills training for students 
are examples of innovations that aim to enable students to meet modernization, industrialization, 
and globalization. 
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According to Asmani (2016), Islamic boarding schools are Indonesian educational 
institutions. Schools are not only for learning religion but also for general knowledge. It will help 
their alumni live in society, such as entrepreneurship or economic independence. Zulhimma (2013) 
defines pesantren as a community consisting of kyai, ustadz, and santri, as well as pesantren 
administrators. They all live in the same environment based on Islamic religious values, complete 
with norms and daily habits. All students have the same rights and obligations while in the 
pesantren. So, all students have an equal position, regardless of their social status outside 
(Damayanti et al., 2021). One of the valuable potentials in pesantren is the number of santri. 
Almost every pesantren in Indonesia has a high quantity of santri, but what about the quality? This 
is important because one of the goals of the pesantren is to educate students to become proficient 
in various sectors that can help the welfare of the community. 

Although it has tremendous potential, pesantren also has some problems. Some of the 
challenges they face in the era of globalization are curriculum problems, management and planning 
problems, financial problems, and student problems (Ja'far, 2018). According to the research of 
Dheanda Abshorina Arifiah (2021), the learning approach in pesantren is highly important in 
teaching and learning activities. It is necessary to reform the learning process in various ways and 
to follow technological developments. 

Education in Islamic boarding schools must balance the cognitive, affective, and 
psychomotor domains. The cognitive domain means the ability or knowledge possessed by 
students after participating in the learning process. The affective domain is the ability to change 
attitudes or responses given by students in the learning process. The psychomotor domain is 
related to students' skills they have learned (Yusuf, 2020). Islamic boarding schools have an 
essential role in maintaining and developing Islamic knowledge. It involves not just formal worship 
but also social interactions within the group. This situation has persisted since the pesantren's 
founding till the present day. Education does not only pursue knowledge; there must be a process 
of developing skills, attitudes, and values that will be represented in the lives of students in the 
future. This encourages the development of life skills-based education patterns. In particular, life 
skills education aims to actualize the potential of students. They can use it to solve the problems 
they face, provide opportunities for schools to develop flexible learning programs for broad-based 
education, and optimize the use of resources in the school and the community as principles of 
school-based management (Riadi, 2019). 

Universities can play a role in managing, developing, and raising Islamic boarding schools 
together. Through community service as one of the three dharmas of higher education, Islamic 
boarding schools can become communities or institutions that can be served. Riduwan (2016) 
suggests that community service by universities can be in the form of community education, 
community service, research results application, action research, regional development, and 
student study service. The implementation of community service can be done by institutions, 
research centers, departments, laboratories, groups, and individuals. 

For universities, education means helping students deal with various obstacles. Through 
education, students can become human beings who are very useful to others. Useful here means 
being able to help others in a caring way. This service is, of course, practiced in learning activities. 
Thus, students will not only focus on achieving learning outcomes but also have a concern for 
other people. In higher education, this approach will lead to the fulfilment of elements of 
education, research, and community service as the three dharmas of higher education. 

One of the learning methods that can be applied is service learning. Service-learning is an 
approach in teaching and learning that links positive and meaningful actions in society through 
academic, personal, and community learning (Maurice, 2010). Through this method, students not 
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only learn to understand the course for themselves but how their knowledge can be useful in 
helping others. 

Service-learning is a teaching method that applies to academic achievement and self-capacity 
that will be developed through activities in the community. The principle of the method is based 
on David Kolb's experiential learning theory (1984). Kolb believes that knowledge is gained 
through experience and that changes in one's views occur under certain conditions (Setyowati & 
Permata, 2018). Service-learning is a teaching and learning process that allows students to learn 
certain materials by providing services to real-life community members. Some experts state that 
SL is a method that encourages students' self-improvement, teamwork, and building leadership 
and communication skills (Yusop & Correia, 2013). A similar statement was also made by Felzien 
and Salem (2008), who noted that service-learning allows students to improve their knowledge 
through learning experiences with community partners, connecting services to academic subjects 
of study, and contributing to cognitive and affective domain development. Social responsibility, 
concern for citizens, acceptance of cultural variations, and self-confidence are examples of 
affective domain results. So, the impact on society is that students can develop new knowledge, 
attitudes, communication, and teamwork skills that will be useful later. 

Stukas et al. (1999) specifically mentioned the benefits of service-learning. The benefits 
include improved academic ability, attitude, attendance, and discipline. Academic ability increases 
in line with the understanding that students gain from their experiences in society. Students also 
discover their self-concept, better understand their role as citizens, understand human values, 
promote their leadership spirit, and are optimistic about facing the future. 

In practice, the application of service-learning methods in the learning process is still rarely 
done. Meanwhile, the demands of a student-based approach to actively participating in the learning 
process are essential. According to Asmiyah, 2018 service-learning in universities is still not 
commonly implemented in Indonesia, while universities carry out three primary obligations, 
namely education, research, and community service. Anderson Terry Pickeral, 1998 in Yusuf 
(2020) revealed that the challenges of implementing service-learning can be in the form of 
compatibility between theory and practice, time-consuming preparation, length of the learning 
process, students, community, and support from various parties. Based on this, it is necessary to 
know the stages of implementing service-learning in courses. By knowing these stages, service-
learning planning can be more concise and feasible to develop in university courses. Thus, 
community service is easier to implement at institutions, especially Islamic boarding schools. 

2) METHOD 
It is a descriptive study of the literature study. The writing method emphasizes determining the 
steps for implementing service learning in the learning process in the community.  

3) RESULTS AND DISCUSSION 
Based on the guidelines, there are three main components to effective learning. Clear learning 
objectives, working on projects with partner communities and implementing reflection as a 
learning experience (Gelman et al., 2001). Based on the Service-Learning Implementation guide at 
UIN Alauddin Makassar, service-learning activities consist of three parts: Pre-Implementation, 
Implementation, and Post-Implementation (Kambau et al., 2016). The three main processes of 
preparation, implementation, reflection, and evaluation are outlined in further detail. In principle, 
the steps described are fairly similar to those described by Celio et al. (2011); Jacoby (2014); and 
Jenkins & Sheehey (2011), which describe various steps for implementing service-learning. These 
steps are preparation, implementation, assessment, reflection, and celebration. 

The first step of service-learning is to determine the learning outcomes that are possible to 
achieve with the service-learning method. At this stage, the lecturer must measure the learning 
objectives, time, and intensity of activities in the community for real. Jacoby (2014) suggested that 
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after determining the learning outcomes, the lecturers should consider the effective service for 
students. The same thing was also emphasized by Jenkins and Sheehey (2011), that it is crucial to 
pay attention to learning outcomes and the service. 

The next step is to find a community to serve through service learning. If there is a service-
learning centre, the lecturer better asks for help in choosing the appropriate community. In Barbara 
Jacoby, 2014 it is said that in selecting the community, should consider the purpose of the activity, 
the tools/materials needed, the number of students, schedule, experience, knowledge, and skills 
required. Initial communication by the Service-Learning Centre or the lecturers with the 
community to meet the goals of the activity among the community and students. 

The next step is to make a detailed plan. Service activities to be carried out in the community 
or society should be prepared comprehensively and in detail. Making learning tools and preparing 
the instruments to be used are examples of preparations. Lecturers are also ready for the 
possibilities that can occur during service-learning activities and the anticipation. This step is called 
"detailed" because the lecturer already has information about the community to be served, 
including transportation to the location, security, and dress code and behave. All service-learning 
activities are monitored by lecturers and involve the community and students. Celio et al. (2011) 
emphasized that it is important to monitor the activities carried out by students in the community. 
This is done as a form of checking the implementation of responsibilities that have been 
understood together with the community. Monitoring will later be related to the assessment. 

After the planning process is completed, it is time to communicate with the students to 
prepare them for the time, knowledge, and skills required. The more students understand what 
they are going to do, the better. Proposals or creative ideas may emerge from the discussions 
carried out. It is also necessary to talk about possible things that may happen in society and ways 
to deal with them (Jacoby, 2014; Jenkins & Sheehey, 2011). 

The implementation stage of service learning follows the plans already presented. 
Particularly in direct service, students can communicate with the community to be engaged. The 
goal is that both of them understand the purpose of the activity and their respective roles. This 
implementation meets the learning objectives and the form of services provided. While in the 
community, students discuss or consult their activities with lecturers. According to Celio et al. 
(2011), this is the stage at which students achieve their learning objectives. So, it is necessary to 
maintain coordination with students. 

Learning achievement gained through the service process to the community. Thus, students 
are increasingly aware of their knowledge and the needs of the community they serve. One thing 
that is crucial from this implementation stage is reflection. The reflection is suited to the 
accomplishments of the learning process and the services provided. Reflection can be carried out 
at the beginning of implementation, during implementation, and at the end of service learning. 
Dubinsky, 2006, said that reflection is a process where students convey their intellectual and 
emotional abilities. Hatcher & Bringle (1997) in Dubinsky (2006) mention five things in the 
implementation of reflection, namely; 
1. Explain how the experience of the service provided is related to the lecture material and 

learning objectives. 
2. The reflection structure consists of descriptions, expectations, and ascertainable items. 
3. The time for reflection is carried out regularly during the semester to obtain a broader and 

deeper reflection. 
4. There is always feedback to help students improve their critical analysis. 
5. Provide opportunities for students to convey the values they have obtained. 
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The next stage is to conduct assessments for the served community and student learning 
outcomes. It is necessary to assess the served community to determine the benefits acquired so 
lecturers and students may identify whether learning objectives are met. Cooks and Scharrer (2006) 
demonstrated several methods for assessing students, such as interviews, focus groups, journal 
analysis, and activity video analysis. Bringle and Hatcher (1996) suggest that reflection is associated 
with learning objectives. It can be followed by analyzing with rubrics or presenting essays or 
posters. 

The next step is to complete the final assessment and reflection. Comprehensive evaluation 
and reflection are carried out at this level. Lecturers should lead students in in-depth assessments 
to help them understand the significance of their accomplishments, discover unanswered 
questions, and choose the appropriate action. Jacoby (2014) said that, on deep reflection, there 
may be students who are not satisfied because they are not optimal in providing services. There 
may also be changes in perspective that they get from the difficulties they have experienced. The 
value of learning outcomes has been determined as a kind of knowledge (cognitive) attainment in 
the most recent evaluation. The results of reflection and observation during monitoring can 
provide information on desired attitudes (affective) and skills (psychomotor) achieved after the 
learning process with service learning. 

The last stage is to introduce and celebrate. Service-learning does not only end with final 
exams and final reflections. It is also necessary to provide rewards for the students. The simple 
ones are a form of appreciation for their hard work in the community. Students who have 
completed their service-learning activities can make videos or posters and display them to be 
introduced to the faculty or university and even in international seminars (Jacoby, 2014; Jenkins & 
Sheehey, 2011). 

Table 1. Stages of Service Learning (SL) 

Service Learning (SL)Steps 

Pre-Implementation 

Lecturers determine learning outcomes 

M 
o 
n 
i 
t 
o 
r 
i 
n 
g  

Lecturer considers SL activities 

Lecturer (SL centre) determines the community of SL activities 

Lecturers make detailed and comprehensive plans 

Lecturer discussing with students about SL planning 

Implementation 

Lecturers, students and the community discuss SL activities 

Reflection on the early stages of implementation 

Students carry out SL activities 

Reflection on implementation stage 

Students carry out SL activities 

Post Implementation 

Lecturers evaluate SL activities in the community 

Lecturer doing final reflection on students 

Lecturer conducts final evaluation on students 

Lecturer makes SL activity documents 

Lecturers recognize and celebrate student SL activities to the campus 
community  

Service-learning has three key features: it focuses on efficient and effective togetherness in 
the community. Service-learning also focuses on the involvement of lecturers and students as 
supervisors who are active in all stages of implementation and are related to the connection 
between content and learning activities (Bawole & Oentoro, 2019; Regina, 2017). 
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Service learning is a combination of academic material and community service. These two 
components must be interrelated to provide meaningful service to the community that facilitates 
them with experiences related to the course. Service-learning is a collaborative learning strategy. 
So that requires a partnership between the university and the community. Reflection in service-
learning connects course material and community service experiences or meets the theory and 
practice. Therefore, through instructional design that includes critical reflection, students examine 
their experiences critically and articulate specific learning outcomes, thereby increasing the quality 
of their learning and devotion (Syamsudduha & Tekeng, 2017). 

4) CONCLUSION 
Based on the findings, service learning can be delivered in higher education through several stages. 
The stages are: planning as part of the pre-implementation; application and reflection as part of 
the implementation; assessment, recognition, and celebration as part of the post-implementation 
stage. Each stage is monitored by all the parties involved, especially the lecturers. With knowledge 
of these stages, one can measure the appropriate courses that can be carried out with service-
learning activities, especially in Islamic boarding schools. The learning objectives and the types of 
community service activities in the pesantren are considered based on the needs of the pesantren 
and students. 
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