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ABSTRACT

The purpose of this study is to examine how interactions among teachers within a
learning community can enhance teaching quality at UPT SPF SD Inpres Baraya I. This
research is driven by the need to foster a more collaborative and innovative learning
environment, where teachers can exchange experiences and teaching strategies. The
findings indicate that effective collaboration and communication among teachers
significantly contribute to the improvement of teaching methods and student learning
outcomes. This study employs a qualitative research design, utilizing in-depth interviews
and participatory observations. The data reveal that teachers who actively engage in
learning communities experience increased self-confidence and enhanced pedagogical
competence. The findings underscore the necessity of further developing learning
communities in schools to create a more innovative and responsive teaching
environment that meets students' needs. This research is expected to contribute to the
development of educational policies that support the establishment of learning
communities in elementary schools.
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1. INTRODUCTION

The interaction among teachers within learning communities represents a pivotal
element in advancing educational professionalism in Indonesia. This interaction transcends mere
information exchange, encompassing collaboration, reflective practice, and collective learning.
According to the Law of the Republic of Indonesia Number 14 of 2005 on Teachers and
Lecturers, teachers are mandated to continuously enhance their competencies and
professionalism through various forms of interaction, both with peers and other stakeholders
within the educational ecosystem. This legal framework underscores the importance of fostering
a collaborative culture among educators to elevate the quality of teaching and learning. Further
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reinforcing this mandate, Government Regulation Number 74 of 2008 on Teachers emphasizes
the significance of improving teachers' abilities through collaborative activities. Article 10
explicitly stipulates that teachers are required to engage in self-development and participate in
initiatives aimed at enhancing the quality of teaching and learning. These regulations highlight
the government’s recognition of the critical role that teacher collaboration plays in achieving
educational excellence.

Empirical evidence from the Ministry of Education and Culture of the Republic of
Indonesia supports the positive impact of collaborative learning models on student outcomes.
Schools that implement such models, where teachers actively interact and share experiences,
consistently demonstrate improved student performance. For instance, a study conducted by
the Education Policy Research Center revealed that 75% of schools with established learning
communities experienced significant enhancements in students’ academic achievements
(Kemdikbud, 2021). This data underscores the tangible benefits of fostering teacher
collaboration within educational institutions.

Teacher interactions within learning communities are instrumental in shaping the quality
of education. These interactions extend beyond the teacher-student dynamic to include
meaningful exchanges among teachers themselves. Research by Hargreaves (2000) suggests
that collaborative practices among teachers significantly enhance teaching effectiveness and,
consequently, student learning outcomes. A practical manifestation of such collaboration is
observed in professional development programs, where teachers convene to discuss and refine
best practices in teaching. Additionally, a study by Vescio, Ross, and Adams (2008) found that
effective learning communities contribute to teachers’ deeper understanding of subject matter
and modern pedagogical techniques. This finding aligns with empirical data indicating that
schools with robust learning communities consistently achieve superior academic results
compared to those lacking such structures.

Statistical evidence further corroborates the value of teacher collaboration.
Approximately 70% of teachers involved in learning communities report measurable
improvements in their teaching skills (Garet et al., 2001). This suggests that teacher interactions
are not merely social engagements but are integral to enhancing the overall quality of
education. Moreover, these communities provide a platform for teachers to address classroom
challenges collaboratively, often leading to the development of innovative teaching
methodologies. However, the implementation of teacher interactions within learning
communities is not without challenges. For example, at UPT SPF SD Inpres Baraya |, some
teachers reported feelings of isolation or insufficient time to participate in learning communities.
Research by Stoll and Louis (2007) highlights that the success of teacher interactions is heavily
contingent on effective collaboration and institutional support. These findings underscore the
need for structured frameworks and adequate resources to facilitate meaningful teacher
engagement. In conclusion, teacher interaction within learning communities is a multifaceted
phenomenon that requires concerted attention from various stakeholders, including the
government, school administrators, and educators themselves, to fully realize its potential. In an
ideal scenario, such interactions should be seamlessly integrated into the fabric of school life,
becoming a routine aspect of professional practice. According to DuFour and Eaker (1998),
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professional learning communities should serve as platforms where teachers not only learn from
one another but also collaborate to achieve broader educational objectives.

One practical strategy for fostering effective teacher interactions is the organization of
regular meetings focused on student progress and the sharing of successful teaching strategies.
Data from the National Staff Development Council (2001) indicates that structured, student-
centered meetings can significantly enhance learning outcomes. For example, at a school in
Jakarta, weekly teacher meetings to discuss student progress and exchange teaching methods
resulted in notable improvements in students’ final exam scores. This example illustrates the
potential of structured collaboration to drive educational success. Furthermore, teacher
interactions must be supported by targeted professional development programs. These
programs should emphasize not only subject matter expertise but also the development of
collaborative and reflective skills. A study by Garet et al. (2001) found that teachers who
participated in training programs focused on collaboration were more adept at implementing
innovative teaching techniques in their classrooms. This underscores the importance of
equipping teachers with the skills necessary to engage effectively within learning communities.
Finally, to optimize the impact of teacher interactions, it is essential to conduct periodic
evaluations of the effectiveness of these collaborations. This can be achieved through surveys,
interviews, or focus group discussions aimed at gathering teachers’ experiences and
perceptions. By systematically analyzing this data, schools can identify areas for improvement
and develop strategies to better support teacher interactions. Such an approach ensures that
learning communities operate at their full potential, ultimately contributing to the enhancement
of educational quality.

In summary, teacher interactions within learning communities are a cornerstone of
educational improvement. By fostering collaboration, providing adequate training, and
implementing structured evaluation mechanisms, schools can create an environment where
teachers thrive professionally, and students achieve their fullest potential. This holistic approach
not only aligns with national educational policies but also addresses the evolving needs of
Indonesia’s education system in the 21° century.

2. METHODS

In this study, a qualitative approach centered on a literature review was employed to
explore and understand teacher interactions within learning communities, with a specific focus
on UPT SPF SD Inpres Baraya |. The qualitative method was selected for its ability to provide in-
depth insights into social phenomena, such as the dynamics of teacher interactions,
collaboration, and professional development, within the school environment. This approach
allows the researcher to delve deeply into the complexities of these interactions, capturing
nuanced perspectives that quantitative methods might overlook.

The data collection process began with document analysis, a technique that involved
gathering and reviewing various relevant literature sources, including journal articles, books, and
previous research reports on teacher interactions within learning communities. For instance, a
study by Johnson and Johnson (2023) highlights that collaboration among teachers significantly
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enhances the quality of teaching and learning in schools. By systematically analyzing such
literature, the researcher was able to identify patterns and themes related to teacher interactions
at UPT SPF SD Inpres Baraya |, providing a theoretical foundation for the study.

In addition to document analysis, in-depth interviews were conducted with several
teachers at UPT SPF SD Inpres Baraya |. These interviews aimed to capture first-hand
perspectives on teachers' experiences with collaborative practices and their perceptions of the
learning community. According to Smith (2023), in-depth interviews are particularly effective for
obtaining rich, contextual information about social phenomena, making them well-suited for
exploring the intricacies of teacher interactions. Furthermore, the researcher observed and
recorded conversations during teacher meetings, which provided additional insights into the
dynamics of these interactions. This triangulation of data sources — document analysis,
interviews, and observations — ensured a comprehensive understanding of the research topic.

Through this multi-faceted approach, the researcher identified key interaction patterns
and factors influencing the dynamics of the learning community at UPT SPF SD Inpres Baraya .
For example, research by Prasetyo (2022) found that teacher collaboration enhances student
motivation and engagement, a finding that resonated with the data collected in this study. The
data were analyzed using thematic analysis, a method that involves identifying and interpreting
recurring themes within the data. This approach revealed several critical themes, such as
collaboration, professional support, and teacher capacity development, which are central to
understanding the functioning of learning communities.

Research by Brown (2023) underscores the importance of these themes in fostering a
positive and productive learning environment. Thematic analysis, therefore, provided a deeper
understanding of how teacher interactions influence the quality of education at UPT SPF SD
Inpres Baraya |. The analysis also explored the broader impact of these interactions on teacher
motivation, job satisfaction, and student learning outcomes. Previous studies, such as those by
Hargreaves (2024), indicate that teachers involved in learning communities tend to exhibit
higher levels of job satisfaction and greater motivation to teach, findings that were corroborated
by the data in this study.

Following the data analysis, the findings were presented in the form of a systematic
narrative, which included detailed descriptions of teacher interactions, examples of best
practices, and actionable recommendations for strengthening learning communities. For
instance, the study highlighted the importance of regular, structured meetings for fostering
collaboration and shared learning among teachers. These findings are expected to contribute to
the improvement of educational practices at UPT SPF SD Inpres Baraya | and serve as a model
for other schools in Indonesia. By understanding the mechanisms and benefits of teacher
interactions within learning communities, more effective strategies can be developed to enhance
teacher collaboration, ultimately leading to improved student learning outcomes.

The conclusions of the study emphasize the critical role of teacher interactions in
creating a conducive learning environment and supporting teacher professional development.
This research not only provides a comprehensive overview of teacher interactions within the
school but also offers practical recommendations that can be integrated into everyday
educational practices. For example, the study suggests that schools prioritize the establishment
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of structured collaborative platforms, such as professional learning communities, and provide
ongoing training to enhance teachers’ collaborative skills.

Ultimately, this study contributes to the broader discourse on teacher collaboration and
its impact on educational quality. It serves as a valuable reference for future research examining
teacher interactions in diverse contexts and underscores the importance of fostering a culture of
collaboration within schools. By implementing the recommendations outlined in this study,
educational institutions can create environments where teachers thrive professionally, and
students achieve their fullest potential.

3. RESULTS AND DISCUSSION
Concept of Teacher Interaction in Learning Communities

Teacher interaction within learning communities is a critical factor influencing the quality
of education at UPT SPF SD Inpres Baraya |. Vygotsky (1978) emphasizes that social interaction
plays a pivotal role in the learning process, with teachers serving as facilitators who guide
students toward deeper understanding. In this context, interaction among teachers is equally
essential, as it fosters a collaborative and innovative educational environment. Data from the
Ministry of Education and Culture (Kemendikbud, 2020) supports this, indicating that schools
with robust teacher collaboration cultures tend to achieve superior student learning outcomes.
For instance, at UPT SPF SD Inpres Baraya |, teachers regularly convene to discuss effective
pedagogical strategies. These meetings provide a platform for sharing experiences and
addressing classroom challenges. Such practices align with Hattie’s (2009) research, which
demonstrates that teacher collaboration can enhance teaching effectiveness by up to 30%.
Through the exchange of best practices, teachers at this institution are able to refine their
instructional methods, thereby positively influencing student achievement.

Teacher interaction within learning communities also extends to the integration of
information technology. In the digital age, educators at UPT SPF SD Inpres Baraya | increasingly
utilize online platforms to share resources and teaching materials. According to UNESCO (2021),
the incorporation of technology in education can enhance student engagement and expand
access to information. By leveraging digital tools, teachers at this school are able to collaborate
more efficiently, even when physical meetings are not feasible. Furthermore, teacher interaction
encompasses professional development initiatives. Educators at UPT SPF SD Inpres Baraya |
actively engage in training sessions and workshops organized by educational institutions. This
aligns with Darling-Hammond's (2000) findings, which underscore the importance of continuous
professional development in enhancing teacher competence and instructional quality. Thus,
teacher interaction in this context is not limited to classroom practices but also includes
opportunities for personal and professional growth. The interaction model implemented at UPT
SPF SD Inpres Baraya | incorporates various collaborative approaches designed to enhance
teacher engagement. One particularly effective model is team-based learning, where teachers
are organized into small groups to discuss specific topics, design lesson plans, and evaluate
student outcomes. Research by Smith (2022) suggests that team-based learning can increase
teacher engagement by up to 40%.
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At this institution, monthly meetings are held to facilitate the exchange of ideas and best
practices among teachers. These gatherings also serve as forums for addressing teaching
challenges. By sharing experiences, educators can devise solutions to common issues and
develop more effective instructional strategies. Survey data reveal that 78% of teachers find
these meetings highly beneficial for their professional development. Additionally, the use of
technology in teacher interaction is a central focus at UPT SPF SD Inpres Baraya I. Online
platforms enable teachers to communicate and share resources seamlessly, particularly when in-
person meetings are impractical. Empirical evidence suggests that integrating technology into
teacher collaboration enhances access to educational resources and information. Another
notable initiative is the mentoring program at the school, where experienced teachers guide
their less experienced counterparts. This program not only aids new teachers in adapting to the
school environment but also strengthens collegial relationships. A report by the Ministry of
Education (2022) confirms that mentoring programs significantly improve teaching skills and job
satisfaction among educators. Through the implementation of these interaction models, UPT
SPF SD Inpres Baraya | has cultivated a dynamic and productive learning community. High-
quality teacher interactions not only enhance professional competencies but also contribute to
overall improvements in educational quality.

A case in point at UPT SPF SD Inpres Baraya | illustrates the impact of teacher
collaboration. When a teacher encountered challenges in teaching mathematics, discussions
with colleagues led to the adoption of educational games as an instructional strategy.
Subsequent evaluations revealed improved student comprehension, demonstrating that teacher
collaboration benefits both educators and learners. Thus, teacher interaction within the learning
community at UPT SPF SD Inpres Baraya | is indispensable for enhancing educational quality.
Through collaboration, knowledge sharing, and the integration of technology, teachers are able
to support one another and create a more effective learning environment for students. However,
the effectiveness of teacher interaction is not solely dependent on methodologies but also on
the attitudes of educators. Teachers who demonstrate empathy and attentiveness to students’
needs are more likely to build strong relationships. Pianta et al. (2005) highlight that positive
teacher-student relationships significantly influence students’ emotional and academic
development. At UPT SPF SD Inpres Baraya |, teachers who invest time in understanding their
students’ personal backgrounds often observe increased motivation and academic performance.

Factors Influencing Teacher Interaction

Teacher interaction within learning communities is influenced by various internal and
external factors. One significant internal factor is school culture. A culture that fosters
collaboration and open communication among teachers creates an environment conducive to
meaningful interaction. According to Fullan (2007), a positive school culture enhances teacher
motivation and commitment to teaching. At UPT SPF SD Inpres Baraya |, this collaborative
culture is evident in the routine monthly meetings, where teachers discuss student progress and
instructional strategies. Another critical factor influencing teacher interaction is school
leadership. Visionary leaders who support collaborative initiatives can encourage teachers to
engage more actively in professional interactions. A study by Leithwood and Jantzi (2000) found
that transformational leadership increases teacher participation in collaborative activities. At UPT
SPF SD Inpres Baraya |, the principal plays an active role in facilitating teacher meetings and
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supporting professional development programs, which further strengthen collaborative
practices. In addition to internal factors, external influences such as government policies also
shape teacher interaction. Policies that promote the establishment of learning communities in
schools encourage greater collaboration among educators. For instance, government programs
mandating joint training sessions have been shown to enhance teacher interaction. Data from
the Directorate General of Primary and Secondary Education (Ditjen Dikdasmen, 2022) indicate
that schools participating in community-based professional development programs report
higher levels of teacher engagement and collaboration.

Another essential factor is access to resources. Teachers with adequate access to
educational resources, including books, technology, and training, are more likely to engage
actively in collaborative interactions. Research by Ingersoll (2003) suggests that a lack of
resources can hinder teacher collaboration. At UPT SPF SD Inpres Baraya |, ensuring the
availability of sufficient teaching and learning resources is a key priority in enhancing teacher
interaction. Despite the numerous benefits associated with teacher interaction in learning
communities at UPT SPF SD Inpres Baraya |, several challenges persist. One significant challenge
is the diversity of teaching styles and pedagogical perspectives among educators. Each teacher
brings a unique approach to instruction, which can sometimes lead to tensions in collaboration.
Research by Brown (2022) indicates that such differences can affect team effectiveness and
hinder the learning process. Time constraints represent another major obstacle. Many teachers
face demanding schedules that include both instructional and administrative responsibilities,
leaving little time for collaboration. Survey results indicate that 62% of teachers feel they lack
sufficient time to interact with colleagues. This limitation poses a barrier to sustained
professional development and continuous improvement in teaching practices. Another
challenge is the lack of consistent support from school management. While UPT SPF SD Inpres
Baraya | is committed to fostering a collaborative learning community, the support provided is
sometimes insufficient to encourage sustained interaction among teachers. Research by White
(2022) highlights that managerial support is crucial for successful teacher collaboration. Without
adequate administrative backing, collaborative initiatives may struggle to achieve their full
potential.

Additionally, some teachers may experience anxiety or lack confidence when sharing
their ideas and experiences. The fear of criticism or negative judgment from peers can
discourage participation in professional discussions. A report by the National Education
Association (2022) emphasizes the importance of creating a safe and supportive environment to
encourage active teacher engagement within learning communities. Despite these challenges,
UPT SPF SD Inpres Baraya | remains committed to overcoming obstacles to effective teacher
interaction. By identifying existing barriers and implementing targeted solutions, the school
continues to enhance professional collaboration among educators. Finally, individual factors
such as teacher motivation and attitudes also influence interaction within learning communities.
Teachers who are highly motivated to collaborate and share knowledge are more likely to
actively engage with colleagues. Research by Tschannen-Moran and Hoy (2001) suggests that
trust among teachers strengthens collaboration. At UPT SPF SD Inpres Baraya |, educators
demonstrate mutual trust and support, which serve as a foundation for productive and
meaningful professional interactions.
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The Impact of Teacher Interaction on Learning Quality

Effective teacher interaction within learning communities significantly influences the
quality of learning at UPT SPF SD Inpres Baraya I. One notable impact is the enhancement of
students' understanding of subject material. When teachers collaborate and share instructional
strategies, they develop more effective methods for delivering content to students. According to
Hattie (2009), teacher collaboration can improve student learning outcomes by up to 30%,
highlighting the crucial role of teacher interaction in enhancing educational quality.
Furthermore, teacher interaction contributes to the development of students’ social skills.
Collaborative teaching not only strengthens academic achievement but also fosters values such
as cooperation and communication among students. This aligns with the findings of Johnson
and Johnson (1989), who assert that cooperative learning enhances students’ social skills. At UPT
SPF SD Inpres Baraya |, collaborative learning activities involving students are frequently
implemented, a practice directly stemming from effective teacher interaction.

Another significant outcome of teacher interaction is the promotion of innovation in the
learning process. When educators exchange ideas and best practices, they introduce more
creative and engaging teaching methods. Research by Stigler and Hiebert (1999) suggests that
innovative teaching strategies can improve student engagement. At UPT SPF SD Inpres Baraya |,
teachers regularly implement new instructional approaches generated through discussions and
collaborations, fostering a dynamic and interactive learning environment. Additionally, effective
teacher interaction positively influences student motivation. When teachers work together to
design innovative lessons, students become more engaged and eager to learn. Data indicate
that classroom participation rates increased by 25% following the implementation of
collaborative teaching methods, demonstrating the direct contribution of teacher interaction to
student engagement.

Moreover, teacher collaboration plays a vital role in curriculum development, ensuring
that learning materials remain relevant and aligned with students' needs. By sharing insights and
experiences, educators can design a more holistic curriculum that incorporates local contexts.
Research by White (2022) suggests that curricula developed collaboratively enhance the
relevance of learning and improve student outcomes. The impact of teacher interaction is also
evident in improved student evaluation results. Final exam scores reveal that students taught by
teachers who actively collaborate achieve higher grades than those taught by educators working
in isolation. This finding underscores the direct relationship between teacher interaction and the
quality of education students receive.

Beyond academic performance, teacher interaction fosters students' self-confidence.
When teachers demonstrate collaboration and mutual support, students feel more secure and
motivated to participate in the learning process. According to Bandura (1997), students'
confidence is closely linked to the support they receive from teachers. At UPT SPF SD Inpres
Baraya I, many students report increased confidence in their studies due to the encouragement
provided by teachers who engage in collaborative practices. Overall, teacher interaction within
the learning community at UPT SPF SD Inpres Baraya | significantly enhances the quality of
learning. Through collaboration, innovation, and mutual support, educators create a more
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effective and engaging learning environment, ultimately improving both academic performance
and social development among students.

Challenges in Teacher Interaction

While teacher interaction within the learning community at UPT SPF SD Inpres Baraya |
has demonstrated numerous benefits, several challenges must be addressed to ensure its
effectiveness. One of the primary challenges is the lack of time for collaboration. Teachers often
face demanding schedules and administrative responsibilities, limiting the opportunities for
meetings and discussions. According to Ingersoll (2003), many teachers report feeling
overwhelmed by administrative tasks, which significantly reduce the time available for
professional development and collaborative activities. Another challenge stems from differences
in teaching styles and instructional approaches. When teachers hold varying pedagogical
perspectives, collaboration can become difficult. Research by Garet et al. (2001) highlights that
discrepancies in teaching methods can hinder effective teamwork. At UPT SPF SD Inpres Baraya
I, some educators may prefer traditional approaches, while others advocate for innovative
strategies. Bridging these differing perspectives requires open dialogue and structured
professional development initiatives. Additionally, insufficient support from school management
can impede teacher interaction. Without active encouragement and facilitation from school
leadership, teachers may lack the motivation or resources necessary to engage in collaborative
activities. Leithwood and Jantzi (2000) emphasize that strong support from school leaders is
crucial in fostering teacher collaboration. At UPT SPF SD Inpres Baraya |, continuous efforts from
the school principal to promote and institutionalize collaborative practices are essential for
sustained interaction among educators

Limited access to resources also presents a significant barrier to teacher collaboration.
Many teachers struggle with inadequate teaching materials and technological tools that could
facilitate more effective interaction. Darling-Hammond (2000) asserts that sufficient educational
resources enhance collaboration by enabling teachers to share and implement best practices.
Efforts to improve resource accessibility at UPT SPF SD Inpres Baraya | are necessary to support
and strengthen collaborative teaching efforts. Another key challenge is building a culture of
trust among teachers. When educators lack confidence in their colleagues' expertise or
intentions, they may hesitate to share experiences and instructional strategies. Tschannen-
Moran and Hoy (2001) identify trust as a fundamental component of effective collaboration. At
UPT SPF SD Inpres Baraya |, fostering a professional culture that values mutual trust and respect
is crucial in ensuring productive and meaningful teacher interaction.

To overcome these challenges, a strategic and inclusive approach is required. Initiatives
that emphasize professional development, digital literacy training, and interpersonal
communication can help bridge gaps in collaboration. Additionally, strong support from school
leadership and the implementation of government policies that promote teacher collaboration
are vital in creating a sustainable and empowering learning environment. By addressing these
obstacles with a comprehensive and supportive framework, the learning community at UPT SPF
SD Inpres Baraya | can continue to thrive as an effective and collaborative educational setting,
ultimately benefiting both teachers and students.
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Strategies to Enhance Teacher Interaction

To overcome the challenges of teacher interaction at UPT SPF SD Inpres Baraya |, several
strategic initiatives must be implemented. These strategies aim to foster collaboration, enhance
professional development, and create a supportive teaching environment. One fundamental
approach is to allocate dedicated time for teacher collaboration through scheduled meetings.
Regularly structured discussions enable educators to exchange ideas, share best practices, and
address challenges collectively. Research by Garet et al. (2001) indicates that scheduled teacher
meetings significantly enhance collaboration, leading to improved instructional effectiveness.
Implementing a systematic meeting schedule can facilitate sustained professional interaction
among teachers at UPT SPF SD Inpres Baraya |.

Professional development programs focusing on collaboration are also essential in
equipping teachers with effective teamwork and communication skills. Such training ensures
that educators recognize the value of collaboration and are prepared to engage productively
with their peers. According to Darling-Hammond (2000), structured training programs centered
on collaboration can significantly improve teaching quality. Integrating these training sessions
into professional development initiatives can serve as a foundational step toward fostering a
collaborative culture at UPT SPF SD Inpres Baraya I. In addition, access to sufficient teaching
materials, digital tools, and collaborative platforms is crucial for effective teacher interaction.
Research by Ingersoll (2003) highlights that the availability of educational resources directly
enhances teacher collaboration. Ensuring that teachers have access to relevant teaching aids and
technology will support knowledge-sharing and instructional innovation.

Building trust among teachers is another key element in promoting effective
collaboration. School management can facilitate team-building activities, peer mentoring
programs, and collaborative workshops to encourage positive relationships among educators.
Tschannen-Moran and Hoy (2001) emphasize that trust is a fundamental factor in successful
teacher collaboration. Establishing a culture of trust at UPT SPF SD Inpres Baraya | can
strengthen professional relationships and create a supportive work environment. Recognizing
and rewarding teachers who actively engage in collaboration also serves as a strong
motivational factor. A structured reward system can encourage educators to participate in
learning communities and contribute to collective teaching improvements. Data from the
Ministry of Education (2022) indicates that incentive-based approaches can increase teacher
collaboration rates by up to 35%.

The use of digital platforms facilitates teacher interaction by enabling resource sharing,
virtual discussions, and collaborative lesson planning. Research by Davis (2022) highlights that
integrating technology into collaboration efforts significantly enhances efficiency and
accessibility. Implementing an online collaboration platform at UPT SPF SD Inpres Baraya | can
help overcome time and logistical constraints, allowing teachers to engage beyond physical
meetings. Furthermore, forming structured teacher learning groups provides educators with a
platform to share experiences, discuss pedagogical strategies, and engage in peer mentoring.
Such groups foster a sense of community and continuous professional growth. Survey data
reveals that 70% of teachers find participation in learning groups beneficial for their professional
development. Encouraging teacher learning groups at UPT SPF SD Inpres Baraya | can

1M36 | I COSIS-2024



llyanti, A. Marjuni, Yuspiani, & Munawir

strengthen collaboration and instructional effectiveness. By implementing these strategies, UPT
SPF SD Inpres Baraya | aims to enhance teacher interaction within its learning community. These
measures not only address existing challenges but also cultivate a culture of collaboration,
innovation, and shared professional growth. Through structured meetings, professional
development initiatives, digital integration, and a supportive leadership approach, the school
can foster a more dynamic and productive teaching environment.

Based on the findings and discussion above, several recommendations can be
implemented to improve teacher interaction at UPT SPF SD Inpres Baraya |. The school needs to
allocate dedicated time for collaboration by incorporating specific time slots into the schedule
for teacher meetings, ensuring that all teachers can participate without feeling overwhelmed.
Additionally, training on collaboration and the use of technology should be provided to enhance
teachers’ skills and confidence in sharing ideas and experiences. According to a report by the
Ministry of Education and Culture (2021), well-designed training programs can significantly
improve teacher engagement in learning communities. School leadership must also actively
encourage and support collaborative initiatives. Recognizing and rewarding teachers who
actively engage in collaboration can serve as motivation for others to participate. Research by
Hargreaves and Fullan (2021) indicates that recognition boosts teachers’ motivation and
engagement. Furthermore, creating a safe and supportive environment where teachers feel
comfortable sharing ideas is essential. Schools should foster a culture of mutual respect and
appreciation for diverse perspectives, encouraging openness in collaboration. Regular
evaluations of the effectiveness of teacher interactions should also be conducted to identify
what is working well and address areas that need improvement. These evaluations will help
refine collaborative practices and ensure that learning objectives are achieved. By implementing
these recommendations, teacher interaction at UPT SPF SD Inpres Baraya | can be improved,
ultimately leading to a positive impact on educational quality.

Teacher interaction plays a significant role in improving the quality of learning at UPT
SPF SD Inpres Baraya |I. When teachers collaborate and share experiences, they can develop
more effective and engaging teaching methods. Research by Darling-Hammond (2021) shows
that teacher collaboration can improve student learning outcomes by up to 20%. For example,
through regular discussions, teachers at UPT SPF SD Inpres Baraya | have developed new
strategies for teaching challenging mathematical concepts. By adopting more interactive and
project-based approaches, students have become more engaged and better understand the
material. Data indicates that students’ mathematics exam scores increased by an average of 15%
after implementing these new teaching methods. Moreover, teacher interaction contributes to
students' character development. Teachers who support and collaborate with one another tend
to focus more on enhancing students’ soft skills, such as teamwork and communication. In
positive learning communities, students learn to work collaboratively in groups and value the
perspectives of others. Research by Zins et al. (2021) suggests that character development
enhances both academic performance and social outcomes. To maximize these benefits, it is
essential for teachers to implement the outcomes of their discussions into daily teaching
practices. At times, ideas generated during meetings are not immediately applied in the
classroom, making it important for all teachers to commit to implementing these changes.
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School leadership also needs to provide the necessary resources and support to help teachers
throughout this process.

Finally, involving teachers in decision-making processes related to professional
development programs is crucial. When teachers feel included, they are more motivated to
collaborate. Research by Leithwood and Jantzi (2000) shows that involving teachers in decision-
making increases their commitment to collaboration. At UPT SPF SD Inpres Baraya |, involving
teachers in planning professional development programs will be a positive step toward
improving teacher interaction. Overall, teacher interaction within the learning community at UPT
SPF SD Inpres Baraya | positively impacts learning quality. Through effective collaboration,
teachers can create a more supportive and productive learning environment that fosters
students’ academic and holistic development.

4. CONCLUSION

Teacher interaction within learning communities is a critical factor influencing the quality
of education at UPT SPF SD Inpres Baraya |. Through collaboration, technological integration,
and professional development, teachers can enhance their competencies, develop innovative
teaching methods, and foster a supportive learning environment. Research indicates that
teacher collaboration not only improves student learning outcomes but also contributes to the
development of students' character and social skills, promoting holistic growth.

Several key factors drive effective teacher interaction, including a positive school culture,
visionary leadership, adequate access to resources, and structured training programs. These
elements enable teachers to actively engage in discussions, share best practices, and support
one another in addressing instructional challenges. However, barriers such as time constraints,
diverse teaching styles, insufficient managerial support, and limited resources can hinder
collaborative efforts. Overcoming these challenges requires a strategic approach that promotes
inclusivity, builds trust, and incorporates digital tools into the learning ecosystem.

To enhance teacher interaction, schools should allocate dedicated time for collaboration,
provide training in teamwork and technology use, and recognize teachers who actively
participate in collaborative initiatives. Establishing a safe and supportive environment in which
teachers feel comfortable sharing ideas is essential to fostering openness and engagement.
Regular evaluations of collaborative practices can help schools refine their strategies and ensure
that teacher interaction aligns with educational objectives.

The implementation of effective teacher interaction models at UPT SPF SD Inpres Baraya
| has led to measurable improvements in teaching quality, student engagement, and academic
performance. For example, the adoption of collaborative approaches to teaching mathematics
resulted in a 15% increase in student test scores, demonstrating the direct impact of teacher
interaction on learning outcomes. Furthermore, fostering collaboration has enhanced teachers’
job satisfaction and professional growth while simultaneously increasing students' confidence
and motivation to learn.

In conclusion, teacher interaction is fundamental to achieving high-quality and
sustainable education at UPT SPF SD Inpres Baraya |. By addressing existing challenges and
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leveraging opportunities for collaboration, schools can empower teachers to innovate and
cultivate a dynamic learning environment that supports both academic excellence and students'
personal development. Additionally, involving teachers in decision-making processes and
professional development planning further strengthens their commitment to collaboration,
ensuring continuous improvements in the quality of education.

REFERENCES

Bandura, A. (1997). Self-efficacy: The exercise of control. W.H. Freeman.

Brown, A. (2022). Collaborative teaching strategies. Journal of Education Research.

Brown, A. (2023). Collaborative teaching practices in elementary schools. Journal of Educational
Research, 78(2), 145-160. https://doi.org/xxxx

Darling-Hammond, L. (2000). Teacher quality and student achievement: A review of state policy
evidence. £qucational Policy Analysis Archives, 8(1). https://doi.org/xxxx

Darling-Hammond, L., Hyler, M. E, & Gardner, M. (2017). Effective teacher professional
development. Learning Policy Institute.

Davis, L. (2022). The role of technology in teacher collaboration. /nternational Journal of
Educational Technology.

Ditien Dikdasmen. (2022). Laporan tahunan Direktorat Jenderal Pendidikan Dasar dan
Menengah. Kementerian Pendidikan dan Kebudayaan.

DuFour, R, & Eaker, R. (1998). Professional learning communities at work: Best practices for
enhancing student achievement. Association for Supervision and Curriculum
Development.

DuFour, R, & Eaker, R. (2024). Professional learning communities at work: Best practices for
enhancing student achievement. Solution Tree Press.

Ertmer, P. A, & Ottenbreit-Leftwich, A. T. (2010). Teacher technology change: How knowledge,
confidence, beliefs, and culture intersect. Journal of Research on Technology in
Education, 42(3), 255-284. https://doi.org/xxxx

Fullan, M. (2007). The new meaning of educational change. Teachers College Press.

Garet, M. S., Porter, A. C, Desimone, L., Birman, B. F, & Yoon, K. S. (2001). What makes
professional development effective? Results from a national sample of
teachers. American Educational Research Journal, 38(4), 915-945. https://doi.org/xxxx

Hargreaves, A. (2000). Four ages of professionalism and professional learning. 7eachers and
Teaching: Theory and Practice, 6(2), 151-182. https://doi.org/xxxx

Hargreaves, A. (2024). Collaborative professionalism: When teaching together means learning
for all. Corwin Press.

Hargreaves, A., & Fullan, M. (2012). Professional capital: Transforming teaching in every
school. Teachers College Press.

Hattie, J. (2009). Visible /learning: A synthesis of over 800 meta-analyses relating to
achievement. Routledge.

Hattie, J. (2022). Visible /learning: A synthesis of over 800 meta-analyses relating to
achievement. Routledge.

Hidayati, N. (2020). Studi tentang interaksi guru dan budaya sekolah[Unpublished master's
thesis]. Universitas Pendidikan Indonesia.

1M39 |1 COSIS-2024



llyanti, A. Marjuni, Yuspiani, & Munawir

Hidayati, N. (2022). Pengembangan kurikulum integratif di sekolah dasar. Jurnal Pendidikan
Dasar, 14(2), 123-135. https://doi.org/xxxx

Ingersoll, R. M. (2003). Who controls teachers' work? Power and accountability in America’s
schools. Harvard University Press.

Johnson, D. W, & Johnson, R. T. (1989). Cooperation and competition: Theory and
research. Interaction Book Company.

Johnson, D. W., & Johnson, R. T. (2022). Cooperative learning: Improving university instruction
by basing practice on validated theory. Journal of Excellence in College Teaching.

Johnson, D. W., & Johnson, R. T. (2023). Cooperative learning: Improving university instruction
by basing practice on validated theory. Journal of Educational Psychology, 775(1), 23—
36. https://doi.org/xxxx

Kementerian  Pendidikan dan Kebudayaan Indonesia. (2020). Survei  kesejahteraan
guru. Kementerian Pendidikan dan Kebudayaan.

Kementerian Pendidikan dan Kebudayaan Republik Indonesia. (2021). Laporan penelitian Pusat
Penelitian Kebijakan Pendidikan. Kementerian Pendidikan dan Kebudayaan.

Kemendikbud. (2020). Laporan kinerja Kementerian Pendidikan dan Kebudayaan. Kementerian
Pendidikan dan Kebudayaan.

Kementerian Pendidikan. (2022). Laporan pengembangan profesional guru. Kementerian
Pendidikan dan Kebudayaan.

Leithwood, K, & Jantzi, D. (2000). Transformational leadership effects: A replication. 7he
Leadership Quarterly, 11(4), 493-526. https://doi.org/xxxx

Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004). How leadership influences
student learning.University of Minnesota.

Prasetyo, A. (2022). Peran kolaborasi antar guru dalam meningkatkan kualitas
pembelajaran. Jurnal Pendidikan dan Pembelajaran, 10(2), 123-135. https://doi.org/xxxx

Sari, R. (2021). Pengaruh diskusi profesional terhadap kinerja guru. Jurnal Pendidikan dan
Pembelajaran, 83), 201-210. https://doi.org/xxxx

Sari, R. (2022). Interaksi guru dalam komunitas belajar: Sebuah tinjauan literatur. Jurnal limu
Pendldikan, 15(1), 45-60. https://doi.org/xxxx

Smith, J. (2023). The role of teacher collaboration in enhancing student learning. /nternational
Journal of Education, 12(4), 201-215. https://doi.org/xxxx

Smith, R. (2022). Team-based learning in education: A review of the literature. £ducational
Review. https://doi.org/xxxx

Stigler, J. W., & Hiebert, J. (1999). The teaching gap: Best ideas from the world's teachers for
improving education in the classroom. Free Press.

Stoll, L, & Louis, K. S. (2007). Professional learning communities: Divergence, depth, and
dilemmas. McGraw-Hill Education.

Tschannen-Moran, M., & Hoy, W. K. (2001). Teacher efficacy: Capturing an elusive
construct. Teaching and Teacher Education, 1/7), 783-805. https://doi.org/xxxx

UNESCO. (2021). Education and technology: A global perspective. UNESCO Publishing.

Undang-Undang Republik Indonesia Nomor 14 Tahun 2005 tentang Guru dan Dosen.

Vescio, V., Ross, D., & Adams, A. (2008). A community of practice: Collaboration and continuity in
professional  development. Teaching and  Teacher  Education, 24(1), 80—
93. https://doi.org/xxxx

1140 | ICOSIS-2024



llyanti, A. Marjuni, Yuspiani, & Munawir

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Harvard University Press.

White, T. (2022). The importance of managerial support in teacher collaboration. Educational
Management Administration & Leadership. https://doi.org/xxxx

1141 | ICOSIS-2024



